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2. How much must I rely on student recall of 
information for this task? 

Some tasks draw heavily on new vocabulary, 
concepts, and information. These tasks require an 
instructional strategy that includes significant 
individual or group preparation before higher level 
learning can be achieved (vocabulary and 
grammar must be remembered individually before 
it’s possible to converse in Spanish). 

Other tasks draw mostly on prior knowledge and 
center more on deepening understanding or making 
new connections. Once students have mastery of the 
information either through preparation or through 
prior learning, instructional methods that are highly 
interactive are more appropriate (students 
practicing conversational skills in Spanish). 

3. How complex are the new skills required of 
students in completing the task? 
Pre-existing skills or simple skills can be evoked by 
simple methods like a demonstration. More 
complex skills require the ability to practice the 
skill in various settings and with formative 
feedback. Writing, for example, if it’s a new skill 
for the student, will require multiple drafts with 
feedback at each step. Instruction will need to 
reflect that process. Bloom’s taxonomy can be 
helpful in determining the relative complexity of a 
learning task. 

PURPOSE  
This tool explains how the articulation of different 
learning outcomes should shape and define the 
classroom experience. It provides a guide for 
instructors to select appropriate instructional 
strategies based on their desired course outcomes. 

DESCRIPTION  
Different instructional strategies create different 
conditions and evoke different kinds of learning.  It’s 
therefore critical that the instructional methods we 
choose are maximally effective in creating the 
conditions and evoking the learning we wish to see. 

The key to choosing well is in understanding the 
conditions that need to be created to achieve the 
desired outcome. The conditions relate to: 

1. The level of student motivation. 
2. The amount of new information involved. 
3. The skills required of the student. 
4. The means for demonstrating mastery. 
5. The need for integration or transference of the 

new learning. 

We can therefore identify the appropriate conditions 
by asking 5 questions and understanding the 
spectrum of possible answers for each. 

1. How much do I need to motivate or engage 
students when presenting this task? 
The higher the need for motivation, the greater 
the need to frame the task as relevant and 
authentic to the students. 

If students are already excited about the task, they 
may require nothing other than assigning it to 
them. If they have little interest in the topic at all, 
they’ll need a real-life problem or a case study to 
capture them. If they’re mildly motivated, it might 
be enough to explain how this lays the 
groundwork for future abilities. 
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EXAMPLE 
Jim wants his students to rely less on their anecdotal 
perspectives regarding psychological theories and 
instead trust the results of empirical studies. He is 
looking for a method that will meet his goal, so he 
answers the five questions that were listed above: 

1. His students have no motivation for embracing 
empiricism. He therefore needs to think of a way 
to present the problem that is authentic and 
relevant to them. 

2. This objective is about student attitude, so there’s 
not much new information involved. Rather, he 
needs to evoke prior ‘knowledge’ in a way that 
explicitly makes students question it and doubt it. 

3. The trick to this skill is recognizing when ‘common 
sense’ is trumping research. Case studies or story 
problems might provide practice, but that seems 
contrived and would probably do little to actually 
change student behavior. 

4. The only way Jim can think of to have students 
demonstrate mastery of this skill is in their 
argumentation as they interpret psychological 
phenomena. He could get at that by looking for it 
in their written work, or maybe in a live 
demonstration of some sort…. 

5. This needs to sink deeply into the students, 
because it’s fundamental to the whole profession. 
Students need to find the idea significant. 

Jim decides he needs 1) a student-relevant problem 
where 2) their prior knowledge proves unhelpful. 
They need 3) an explicit comparison between their 
answers and the answers based on study. Since the 
outcome is about attitude and behavior, they need 
to 4) demonstrate mastery in terms of behavior. And 
5) the learning needs to stick. 

Jim decides to have students 1) catalogue troubling 
behaviors of someone with a psychological 
diagnosis. Students then 2) articulate a ‘common 
sense’ interpretation of the behaviors and how they 
would respond based on that interpretation. 3) Each 
student then researches their person’s diagnosis 
with an emphasis on interpretation of behavior. Jim 
hopes that when students 4) write about the 
different responses as applied to someone they 
know, the students will come to 5) value the insights 
gained from empirical studies. 

4. How will students demonstrate mastery? 
Does the demonstration aspect of this task involve 
filling in a correct answer in a test,  or produci ng 
 som ethi ng in r eal -li fe for a real-life problem? Will 
the student have to recall Spanish vocabulary and 
grammar, or will they speak with a native about a 
pressing concern? Will they solve a math problem, 
or will they use math in an engineering problem? 

Instructors should choose instructional methods 
that coach students into the kind of performance 
capabilities that will be required of them. These 
methods are distinguished by the concrete or 
abstract nature of the performance required. 

5. To what degree will students need long‐term 
retention and transfer of their learning? 
Will students need immediate recall of the 
information or skill into the distant future? The 
greater that need, the more important it is to use 
reflective activities so students find meaning 
which leads to longer retention. 

KEY ARTICLES 
Bonner, Sarah E. (1999). Choosing teaching methods 

 based on l ear ni ng objecti ves: An i ntegr ative  
 fr am ewor k. I ssu es in Accou n ti ng Ed u ca tio n , 14, 
11-40. 

Merrill, D. (1997). Instructional strategies that teach. 
CBT Solutions, Nov‐Dec, 1-11. 

https://www.byui.edu/learning-and-teaching/instructional-tools
http://web.byui.edu/learningandteaching/tools/tool.aspx?ToolID=16
http://web.byui.edu/learningandteaching/tools/tool.aspx?ToolID=16
https://adam.byui.edu/cgi-bin/remoteauth-byui.pl%3Furl%3Dhttp%3A/web.ebscohost.com/ehost/pdf?vid=4&amp;hid=9&amp;sid=e0f94596-95d8-4205-8378-47e38e019872%40sessionmgr9
https://adam.byui.edu/cgi-bin/remoteauth-byui.pl%3Furl%3Dhttp%3A/web.ebscohost.com/ehost/pdf?vid=4&amp;hid=9&amp;sid=e0f94596-95d8-4205-8378-47e38e019872%40sessionmgr9
https://adam.byui.edu/cgi-bin/remoteauth-byui.pl%3Furl%3Dhttp%3A/web.ebscohost.com/ehost/pdf?vid=4&amp;hid=9&amp;sid=e0f94596-95d8-4205-8378-47e38e019872%40sessionmgr9
https://adam.byui.edu/cgi-bin/remoteauth-byui.pl%3Furl%3Dhttp%3A/web.ebscohost.com/ehost/pdf?vid=4&amp;hid=9&amp;sid=e0f94596-95d8-4205-8378-47e38e019872%40sessionmgr9

